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Abstract

The present study was an attempt to examine
the association of deprivation and need for
achievement with emotional intelligence and
creative potential amongst adolescents. For the
purpose, 100 female adolescents of Patna were
selected. They were administered Prolonged
Deprivation Scale by Mishra and Tripathi,
Mukherjee’s Need for Achievement Scale,
Mangal’s Emotional Intelligence Scale and Bager
Mehdi’s Creative Ability Test to measure
deprivation, need for achievement, emotional
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Author intelligence and creative potential of female

Dr. NirlayaPriya adolescents respectively. The obtained data were

M.A. (Psychology), Ph.D. analysed using chi-square. Theresultsreveal ed that
Mirjapur Nohta, Near Primary School non-deprived group and high need for
Fatuha, Patna, Bihar, INDIA achievement group excelled over their

counterpartsintermsof (i) emotional intelligence
and (ii) both verbal and non-verbal creative
abilities. Thus, non-deprivation and high need for achievement are conducive to high emotional
intelligence, high verbal and non-verbal creativity.
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I ntroduction

Adolescence is a critical developmental stage that shapes an individual’s cognitive, emotional, and
socia devel opment. During thistime, young peopl e experience s gnificant changesthat influencetheir persona
identity, socid interactions, and academic and creative potentid . Adolescentsin rural settings, however, face
unique chalengesthat often complicatetheir devel opment in comparison to their urban peers. Factorssuch as
deprivation, limited resources, and societa expectationscan significantly affect their emotiona intelligence
(El) and crestivity, both of which arecrucia for overal well-being and achievement.

Thisresearch exploreshow deprivation initsvariousforms (economic, educationd, emotiond) interacts
with need achievement and influences emotional intelligence (El) and creativity in adolescentsfromrurd
aress. Theinterplay of thesefactorsiscomplex, with deprivation potentialy hindering development in areas
critica for coping with adversity and achieving persond and academic success. Understanding thisdynamicis
essential for educators, policymakers, and socia scientiststo devel op strategiesthat foster resilienceand
potentia inrurd youth.
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Deprivation inthe context of rural adolescence can manifest in severa forms, including economic
deprivation, limited accessto quaity education, scarcity of healthcareresources, and socid isolation. Economic
deprivation, for example, may limit accessto extracurricular activities, enriching experiences, and support
systems, all of which contributeto the development of creativity and El. Inrural areas, schoolsare often
underfunded and havefewer opportunitiesfor crestiveexpress on or emotiona support, which may affect the
cognitiveand emotional growth of adolescents.

Theemotional impact of deprivation cannot be overstated. Adolescentslivinginrura, economicaly
disadvantaged environmentsoften facehigher level sof stress, anxiety, and insecurity. Theseemotiond chalenges
canlead tolower level s of emotional regulation, acritical component of El, and hinder the devel opment of
interpersona skills. Inadequate emotional and social support structuresfurther exacerbate these challenges,
potentially limiting adolescents’ ability to manage their emotions in healthy ways.

Need achievement, as conceptualized by psychologist David McClelland, refers to an individual’s
desireto attain god's, gain competence, and recei verecognition for achievements. In rural adol escents, the
driveto achieve may beinfluenced by both externa and internal factors. On one hand, adolescentsfrom rural
settingsmay havefewer resources and opportunitiesto achieve academically or socialy. On theother hand,
thelimited exposureto success storiesand role model sin their communitiesmay influencetheir perception of
their own potentid for achievement.

The need for achievement often playsarolein how adolescents engage with their environment, their
educationd pursuits, and their interpersona relationships. Adol escentswith ahigh need for achievement are
typicaly moredriven, pergstent, and motivated, quaitiesthat arebeneficid for academic successand persond
development. However, inrural areas, where opportunitiesfor achievement are scarce, thisneed may be
channel ed into more salf-destructive behaviorsif not properly nurtured or supported.

Emotiond inteligencerefersto theability to perceive, understand, manage, and regulate emotionsin
onesdf andothers. Itisavitd skill for navigating complex socid and academic environments, and itsimportance
during adol escence cannot be overstated. Adolescentswith high El tend to have better menta hedlth, improved
interpersond relationships, and moreeffective coping strategiesin stressful situations.

Inrural settings, emotional intelligence may be both cultivated and stunted by environmental factors.
For exampl e, rurd adol escents often experiencelessemotional support from family and school environments,
which canimpair thedevel opment of EI. Additionaly, rurd communitiesoften placeahigh vaueontraditiona
rolesand behaviors, which may limit emotional express on or discourage behaviorsassoci ated with emotiona
intelligence, such asvulnerability and open communication.

Moreover, adolescentsin theseareas may strugglewith identifying and managing their emotionsdueto
fewer opportunitiesfor socid and emotiona learning. In contrast, thosewho receive proper emotiond support
may devel op stronger emotiond intelligence, which, inturn, aidsin their academic and cregtive achievements.

Crestivity isoften viewed asanintrinsc quality that drivesindividua sto think outs dethe box, solve
problems, and engagewith theworldininnovativeways. For adolescents, cregtivity playsanessentia rolein
persona express on, academic achievement, and resilience. However, inrurd environmentswhereresources
for cregtive expression areoften limited, adolescentsmay face S gnificant barriersin developing their cregtive
potentid.

Limited accessto cultura experiences, thearts, and extracurricular activitiescan hinder crestive growth.
M oreover, economic deprivation and alack of resources can create afocus on survival rather than self-
expression. Despitethese challenges, rura adol escents often demonstrate remarkabl e creativity, particularly
in problem-solving and resourcefulnessintheir daily lives. Theability to adapt to their environment and make
themogt of limited resources can foster atypeof credtivity that isboth practical and resilient.
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Theinterconnectedness of deprivation, need achievement, emotiond intelligence, and crestivity among
rural adolescents forms the core of this research. Deprivation may influence an adolescent’s emotional
intelligence by limiting opportunitiesfor social and emotional devel opment. A lack of accessto necessary
resources may undermine an adolescent’s sense of self-worth and achievement, limiting their motivation to
pursue academicor creativegods. This, inturn, may stiflecreativity and the expression of emotions.

Ontheother hand, need achievement can serve asamotivating factor for adol escentsto overcome
these barriers. Adol escentswith astrong need for achievement may pursue creative outletsand devel op their
emotiond intelligenceto better navigatethe cha lengesof their environment. It isthis deli cate balance between
thesefactorsthat shapesthe development of rural adolescentsand their capacity to thrivein challenging
circumstances.

Inconclusion, theinterplay between deprivation, need achievement, emotiond intdligence, and credivity
isamultifaceted issuethat significantly affectsthe developmental trajectory of rural adolescents. While
deprivation poses s gnificant chal lenges, theinnate drivefor achievement and the potentia for emotiona and
creative development offer pathwaysfor reslience. Thisresearch aimsto explorethesedimensionsin detail,
providing acomprehensive understanding of how rural adol escents navigate these chalengesand what can be
donetofoster their growth and well-being.

Review of Literature

Rutter, M. (2006); Evans, G W.? (2004) have extensively explored how various forms of deprivation—
economic, social, and emotional—impact adolescent development. Rural adolescents, due to their limited
accessto resources and support, often face higher level s of stress, lower academic performance, and more
emotiond difficulties. Deprivationinthese settingsislinked to poorer mental hedlth, lower self-esteem, and
difficultiesin forming rel ationships. The studies emphasi ze that the emotional and cognitive devel opment of
adolescentsis particularly vulnerabl ein settingswhere economic hardship and social isolation are prevaent.
McCldland™ (1961) and Atkinson? (1957) developed the concept of “need achievement” which refersto an
individual’s drive to meet goals, succeed, and gain competence. Their work suggests that adolescents with a
high need for achievement are morelikely to seek out opportunities and perform well in academic settings.
However, rurd adolescents often face fewer opportunitiesand arethusat risk of their need for achievement
being unmet. Thislack of resourcescan demotivate them, potentially leading to feelings of inadequacy or
failure. Salovey and Mayer'’ (1990) are pioneersin thefield of emotional intelligence (El), definingit asthe
ability to percelve, understand, manage, and regul ate emotions. Goleman® (1995) later expanded thisto argue
that El isakey determinant of successinlife, often more so than 1Q. Adolescentswith higher EI can handle
stressbetter, navigate social relationships, and exhibit greater resilience. However, rurd adolescentsmay lack
thesocid and emotiona support sysemsnecessary to devel op theseskills, resulting in chalengeswith emotion
regulation, conflict resolution, and coping strategies. Runco™® (2004) hasexplored how crestivity contributes
to adolescents’ problem-solving and self-expression, noting that creative development is crucial during the
formativeyears. Creativity isoften fostered in environmentsthat encourage exploration and risk-taking, yet
rurd settingsmay lack outlets such asarts programs, extracurricular activities, or intellectua stimulation. This
lack of resourcesmay hinder the devel opment of creativeskills, which arevitd for academic achievement and
self-esteem. Despitethis, somerural adol escentsdisplay remarkabl e crestivity in practica problem-solving
dueto their resourceful nature. McManus and Barbour'4 (2017) emphasi zed the unique devel opmental
challengesfaced by rural adolescents, including isolation from mainstream socia and academic resources.
Weller and Wood?® (2014) explore how ruraity affectsboth emotional and cognitive development. Rura
adol escents may face lower accessto mental heal th resources, fewer educationa opportunities, and alack of
socid outlets, al of which candeay or hinder thedevel opment of emotional intelligenceand crestivity. These
limitations, however, may a so breed asense of independence, self-reliance, and resourceful ness, which can
foster creativity in adversity. Research by Kim and Kim® (2010) and Ackerman and McPhee! (2018)
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underscored thestrong correl ation between soci oeconomic Satus (SES) and emotiona regulationin adolescents.
Adolescents from low-SES backgrounds—common in rural areas—often experience higher levels of emotional
dysregulation, anxiety, and depresson dueto financid strain, family stress, and fewer opportunitiesfor emotiond
development. Thisemotional insecurity can stunt the devel opment of emotional intelligence, making it more
difficult for adolescentsto manage stress, rel ateto others, and navigate socid interactions. Duncan and Brooks-
Gunn® (1997) examined how educationa deprivationimpacts cognitive and emotiona development. Rural
adol escents often attend school swith fewer resources, less advanced curricula, and lower expectations. This
educational deprivation can result inlower academic achievement and alack of critical thinkingskills. These
deficitscanlimit opportunitiesfor intellectua stimulation and crestive problem-solving. In addition, educationd
deprivation contributesto poorer emotiona well-being, as adolescents may fed disengaged or unsupported
intheir learning environments. Bronfenbrenner® (1979) and Werner'® (1993) emphasi zed theimportance of
family and community support in shaping theemotiona development of adolescents. Inrurd settings, where
communities may betight-knit, the availability of socia networks can buffer against the negative effects of
deprivation. However, if thefamily or community isunableto provide emotional support, adolescents may
strugglewith emotional regulation and faceincreased risks of menta healthissues. Thesocid capitd inrura
areascan play apivotd roleineither fostering or hinderingemotiond intelligence devel opment. Cakszentmihalyi
(1996) and Fink & Neubauer” (2006) discussed how cregtivity can act asacoping mechanism for individuas
facing adveraity. Inrurd areas, wherelimited resourcesand opportunitiesmay exi<t, adolescents often turnto
Ccregtive expressonasaway to processtheir emotions, copewith difficulties, and achieve persond fulfillment.
Whether through artistic endeavors, problem-solving, or other creative outlets, cregtivity providesameansof
sdlf-expression that can buffer against the negative effects of deprivation. M cFarland and Boudah? (2010)
and Symonds'® (2002) have highlighted therolethat peer relationshipsplay in the devel opment of emotional
inteligence. Inrura settings, peer groupsareoften smaler, and socia dynamicsmay bemoreinsular. Thiscan
both hel p and hinder the devel opment of El, asadolescentsmay have stronger, more supportivere ationships
but d sofacegreater pressureto conform to community norms. Theclose-knit nature of rural communitiescan
enhanceemoationd intelligenceif podtivereationshipsarepresent, but it can asolimit emotiona expressionif
societd expectationsarerestrictive. Masten®? (2001) and Luthar & Cicchetti® (2000) discussed how resilience
hel psadol escentsovercomeadversity and how emotiond intelligenceand credtivity areintegra tothisprocess.
Rural adolescents, despitefacing deprivation and fewer resources, often devel op resilience asaresponseto
their drcumstances. Resilience, inturn, islinked to higher emotiond intelligenceand greater creativity, asthese
adolescents|earnto adapt to their environment and find innovative sol utionsto problems. Thedeve opment of
El and crestivity in these contextsisoften driven by the necessity to copewith daily challengesand limited
resources.

Objectives
) toexaminetheassociation of deprivation and need for achievement with the growth of emotional
intelligence.
ii) toexaminetheassociation of deprivation and need for achievement with verbal aswell asnon-verbal
credtivity.
Hypotheses
(1) Therewill besignificant association of deprivation and need for achievement with emotiond intelligence
of therespondents.

(2) Therewill besignificant association of deprivation and need for achievement with verbal aswell as
non-verba crestivity of the respondents.

December 2025to February 2026  www.amoghvarta.com mpact Factor 394
A Double-blind, Peer-reviewed & Referred, Quarterly, Multidiciplinary and SJIF (2025): 7.842
Bilingual Research Journal



Dr. NirlayaPriya

ISSN : 2583-3189 (E), 2583-0775 (P) AMOGHVARTA Page No. 391 - 397

Year-05, Volume-05, |ssue-03

Method of Sudy
Sample Used

The sampleof the study consisted of 100 femal e adol escents of Patnasel ected usingincidental cum
purposive sample. Therespondentswere matched other than the research conditions(sex, SES, Inhabitation)
of research so far aspracticable.

Tools used
(i) A Persona DataSheet prepared by theresearcher was used to gather necessary information about the
respondents.

(i)  Mangal’s Emotional Intelligence Scale was used to measure emotional intelligence of the respondents.
()  Baker Mehdi’s Verbal Test of Creativity was used for measuring the verbal creative ability of the
respondents.
(iv)  Mukherjee’s Need Achievement Scale was used to measure need achievement of the respondents.
(v) Prolonged Deprivation Scale by Mishra and Tripathi was used to measure deprivation of the
respondents.
Procedure
Scd esaong with PDSwere empl oyed on respondents and datawere obtained. Thereafter, respondents
weredivided into high and low groupsin respect of deprivation and need achievement on thebasisof median
cutsof the scoresobtai ned on respective scales. Then, the sl ected respondents were subjected to emotiona
intelligence and crestivity tests. The obtained datawere anal ysed and treated using chi-square.

Results and Interpretations

Table01: Chi-sguare showing association of prolonged deprivation and need for achievement with
emotiond intelligence

Variables Groups Emotional Intelligence c2 df P
High(%) Low (%)
High 32% 68%
Deprivation 1542 1 <01
Low 59% 39%
Need for High 68% 38%
Achievement 1818 1 <01
Low 32% 62%

Theresultsdisplayed by table-01 clearly reved ed that thereisasignificant association of prolonged
deprivation aswell as need for achievement with emationa intelligence. M ore than 59% of respondents of
low deprived group and only 32% of high deprived group manifested high emotiond intelligence. Ontheother
hand morethan 68% of high deprived group and only 39% of |ow deprived group manifested |ow emotional
intelligence. The chi-squarewasfound significant (x? = 15.42; df = 1; p<.01). Thus, hypothesisno. (1) is
partly retained. Low deprived adolescentsexcel in emotiona intelligence becausethey typically grow upin
more supportive, resource-rich environmentsthat foster emotiona development. With accessto stablefamily
relationships, better education, and opportunitiesfor socid interaction, they learn to recogni ze, express, and
manage emotionseffectively. In contrast, highly deprived adol escents often face chronic stress, instability, and
emotional neglect, which can hinder the devel opment of emotiona awareness, regulation, and interpersona
ills
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Further, itisclear that. Morethan 68% of respondents of high need for achievement group and only
32% of low need for achievement group manifested high emotiona intelligence. On theother hand morethan
62% of low need for achievement group and only 38% of high need for achievement group manifested low
emotiona intelligence. The chi-squarewasfound significant (c2 = 18.18; df = 1; p<.01). Thus, hypothesisno.
(2) isfully retained. Adol escentswith ahigh need for achievement excel inemotiond intelligencebecausether
strong motivation to succeed drivesthemto regulate emotions, manage stress, and maintain focuson godls.
They are often more self-aware, persistent, and socially competent—traits essential for high emotional
intelligence. Their desire to perform well encourages them to understand both their own emotions and others’,
enabling better interpersond rel ationships, decision-making, and emotional control in pursuit of success.

Table02: Chi-square showing association of deprivation aswell asneed for achievement with verbal and
non-verbal creativepotentia

Creativity
Variables Groups Verbal Non-Verbal
High Low c2 High Low c2

High 32% 67% 32% 70%
Deprivation 24.75 29.17

Low 68% 33% 68% 30%

Need for High 70% 33% 68% 32%
Achievement 27.66 26.18

Low 30% 67% 32% 68%

Itisclear from the observation of resultstable-02 that deprivation aswell asneed for achievement is
significantly associated with both verba aswell non-verbal creativity. Morethan 68% of |ow deprived group
and morethan 68% of thisgroup manifested high verba aswell asnon-verba crestive potentia . Onthe other
hand 67% of high deprived group and 70% of thisgroup werefound havinglow verbal aswell asnon-verba
creativepotential. The chi-squarewerefound significant (verbal creativity (x2=24.75; df = 1; p<.01;) Non-
verbal creative potential : (x2=29.17; df = 1; p<.01;). Thus hypothesis no. (2) is partly retained. Low-
deprived adolescentsexcel in both verba and non-verbal creativity because they typically have accessto
enriching environments, quality education, and stimulating resourcesthat foster creativethinking. They are
more likely to be exposed to books, art, technol ogy, and diverse socia interactionsthat enhanceimaginative
expression. In contrast, highly deprived adol escents often face constrai nts such as stress, limited exposure,
and lack of encouragement, which caninhibit both verbal fluency and visual-spatia crestivity.

Further, morethan 70% of high need for achievement group and morethan 68% of thisgroup manifested
high verbal aswell asnon-verbal creative potential. On the other hand 67% of |ow need for achievement
group and again 68% of thisgroup werefound having low verba aswell asnon-verbal cregtivepotentid. The
chi-squarewerefound sgnificant (verba cresativity (c2 = 27.66; df = 1; p<.01;) Non-verba cresative potentia
1 (€2=25.92; df =1, p<.01;). Thus hypothesis no. (2) isfully retained. Adolescents with high need for
achievement excel in both verba and nonverbal creativity becausether internal drive pushesthemto think
innovatively and explore multiple solutionsto problems. They tend to be persistent, god -oriented, and open
to new ideasquditiesthat enhancedivergent thinking, thefoundation of credtivity. Inverba tasks, they articulate
origina thoughtseffectively, whilein nonverbal tasks, they visualize and congtruct unique patternsor designs,
reflecting their creative motivation to stand out and succeed.

Conclusions
(1) Low deprivation and high need for achievement both are conduciveto high emotiond intelligence.

(i)  Low deprivation and high need for achievement are conduciveto higher growth and devel opment of
both verba aswell asnon-verba credtivity.
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