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Abstract

The present study was conducted on 50 high
emotionally intelligent and 50 low emotionally
intelligent adolescents of Patna. For the purpose
it washypothesized that (i) Highand low emotional
intelligence groups of adolescents would differ
significantly in terms of motivation components
namely need for achievement, level of aspiration,
risk taking and sense of security. (ii) There would
be significant correlation among need structure
dimensions under reference. Mangal’s Emotional
Intelligence Scale, Chaubey’s Non-Risk Taking
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Dr. SunitaKumari Aspiration Scale and Singh’s Hindi version of

M_A. (Psychology), Ph.D Maslow’s Security/Insecurity Scale were employed

W/o - JitendraK umar to measure emotional intelligence, risk-taking,
AryaNagar, South of Moti Chowk need for achievement, level of aspiration and
K hagaul, Behind Indian Overseas Bank security/insecurity measures of the respondents.
Danapur, K hagaul, Patna, Bihar, INDIA Besides these, a PDS was employed to get other

necessary infor mationsrelating to the respondents.
The data were obtained as per the directions of

the manual s concer ned and analysed using t-test. The results confirmed the hypotheses. High emotionally
intelligent respondents excelled over their low emotionally intelligent counterparts in respect of
motivational components under study. Further, motivational components were found positively and
significantly correlated.
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I ntroduction

Emotiond intelligence (El), often defined astheahility to recognize, understand, manage, and influence
one’s emotions and the emotions of others, plays a pivotal role in the emotional, social, and psychological
devel opment of adol escents. Adolescence, acritical developmental stage, is characterized by significant
physical, cognitive, and emotional changes, making this period particularly sensitive to emotiona and
psychological influences. At thisage, adolescentsnot only seek to establish their identity and autonomy but
also navigate complex socid rel ationships, both of which require sophi sticated emotiona processing.
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The concept of needs structure refers to the hierarchical organization of an individual’s psychological
and emotiona needs. These needs can include basi c physiologica needs, safety, socid belonging, esteem,
and self-actualization, following Maslow’s hierarchy of needs. In adolescence, the needs structure is influenced
by bothinterna and externd factors, including family dynamics, peer interactions, cultural expectations, and
persona emotional experiences. Asadol escents mature, their needs become moreintricate, with emotiona
needs often taking precedence over basic physiological ones.

Emotional intelligence shapes how adolescentsperceive, process, and respond to their emotional needs
and theemotional needs of thosearound them. High El allows adol escentsto better manage their emotional
responsesto stress, navigate peer rel ationships, and make more adaptive decisionsin theface of challenges.
Conversely, low El canlead to emotional dysregul ation, poor interpersonal relationships, and maladaptive
coping mechanisms. Therefore, emotional intelligence can significantly impact theway adolescentsprioritize
andfulfill their emotional and socia needs.

Therelationship between El and needs structureisparticularly evident in theways adolescentshandle
issuesof identity, belonging, and sdf-worth. For example, adol escentswith higher emotiona intelligence may
experience gregter resiliencein theface of socid rejection, enabling them to maintain astable sense of self-
esteem and social belonging. In contrast, those with lower El may strugglewith feelingsof insecurity and
isolation, which may lead to the prioritization of external validation over internal emotional growth.

Thedevd opment of emationd intelligence during adol escenceisinfluenced by variousfactors, including
genetic predigpositions, family dynamics, school environments, and peer interactions. Research suggeststhat
emotiond intelligence can be nurtured through specificinterventions, such asemotiona coaching, mindfulness
training, and social-emotional learning (SEL) programs. These interventions can not only enhance adolescents’
emotional awarenessand regulation skillsbut al so foster more adaptive coping strategiesfor addressing their
evolving needs.

Furthermore, the role of emotional intelligence in shaping adolescents’ needs structure is not limited to
individua development. It dso hasimplicationsfor broader socid structures, induding the school environment,
peer groups, andfamily systems. For instance, school sthat prioritize socid-emotiona learning (SEL) programs
contributeto the emotional growth of adolescents, whichin turn affectstheir ability to navigate academic
chdlenges, build positiverdationships, and managestress. Similarly, family dynamicsthat encourageemotiond
openness and understanding can reinforce emotional intelligence, enabling adolescentsto devel op asecure
and adaptive needs structure.

Insum, emotional intelligence is a crucial factor in the development of adolescents’ needs structure. By
influencing how adol escents recognize and respond to their emotional and socia needs, El can enhancetheir
overal wdl-being, socid functioning, and emotional resilience. Understanding theroleof emotiond intelligence
inthiscontext isessentiad for educators, parents, and menta hedlth profess ona swho seek to support adolescents
intheir journey toward emotiona maturity and psychological health. Thisunderstanding can guidethe
devel opment of targeted interventionsthat hel p adol escents build the emotiona competencies necessary for
navigating the complexities of adolescence and beyond.

Review of Literature

One of thefoundational studies by Salovey and Mayer® (1990) introduced the concept of emotional
intelligence asadistinct form of intelligence, whichinvolvestheability to perceive, use, understand, and
manage emotions. Subsequent research has shown that emationd intelligence playsacritica rolein adolescent
devel opment, influencing salf-regulation, empathy, and socid skills. Adolescentswith higher El tend to exhibit
more effective coping strategiesin stressful situations, which may |ead to amore stable and adaptive needs
structure. Theseindividual sare a so better equipped to navigate the complexitiesof identity formation and
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peer relationships. Schutte et al.*° (2002) explored the rel ationshi p between El and mentd health outcomes
among adolescents. Thefindingsindicated that adol escentswith high El tend to experiencelower levelsof
anxiety, depresson, and stress. Thishassgnificant implicationsfor thelr needsstructure, asemotiond regulation
and awareness contribute to better emotiona well-being and a more secure foundation for socia and
psychologica needs. Theseadol escentsared so morelikely to engagein prosocid behavior, fostering stronger
socid bondsand amoreresilient needs hierarchy. Research by Goleman? (1995) emphasi zestheimportance
of emotiona intelligencein fostering hedlthy peer rel ationships during adol escence. Adolescentswith high El

aremoreskilled at interpreting socia cues, resolving conflicts, and empathizing with others. Theseemotional

competencieshelpinfulfillingtheir need for socia belonging, acrucia component of their needs structure.
Peer acceptanceisafundamental need during this stage of devel opment, and emotiond intelligenceplaysa
key rolein how adolescentsform and maintaintheserel ationships. A study by Parker et al & (2004) examined
theimpact of El on academic performance among adolescents. They found that studentswith higher El

exhibited better timemanagement, higher motivation, and moreeffective problem-solving skills, which postively
influenced their academic success. This suggests that emotional intelligence may affect adolescents’ self-
esteem and achievement-rel ated needs, ultimately shaping their overall needs structure. Academic success
can enhance self-worth, fulfilling adolescents’ esteem needs and contributing to a sense of accomplishment.
Adolescentsfacesignificant pressuresfromther peers, and emotiona intelligenceplaysacrucid rolein how
they respond to these pressures. Research by Gross and John* (2003) showed that adol escentswith higher
El arebetter equipped to manage peer pressure, asthey can regulate their emotionsand make independent
decisions. The ability to resist peer pressure is related to the adolescent’s need for autonomy and self-esteem,
suggesting that El isanimportant factor in balancing these needsin the context of peer relationships. Emotiond

intelligence is also closely linked to family dynamics, which are fundamental to the development of adolescents’
needs structure. A study by Ciarrochi et a . (2001) found that emotionally intelligent adol escents often have
better communi cation and problem-solving skillswithin their family systems. These skillshel ptofulfill their
emotional need for security and support, which are essentia in building astable needshierarchy. Positive
family interactions can enhance the adolescent’s emotional regulation, helping to meet their physiological and
emotiond needsmoreeffectively. A study by Matthews’ et d. (2006) investigated the rel ationship between El

and salf-esteem in adolescents, finding that El was positively correl ated with higher self-esteem. Adolescents
who are better at recogni zing and managing their emotionstend to have amore stabl e sense of self-worth,
whichiscrucdd duringthisperiod of identity exploration. Thefulfillment of esteem needs, whichisoftenlinked
tosocid recognition and persond accomplishment, isfacilitated by theemoationa competenciesthat El promotes.
Adolescenceisaperiod marked by increased engagement in risk-taking behaviors, often driven by thedesire
for peer acceptance, autonomy, and sensation-seeking. Emotiona intelligence hasbeen found to mitigatethe
tendency for risky behaviorsin adolescents. A study by Derryberry and Tharp? (1997) highlighted that
adolescentswith higher El arelesslikely to engagein behaviors such as substance abuse or unsafe sexual

practices. El hel psadol escentsregul ate their emotional impul ses, allowing them to make morethoughtful

decisonsinalignment with their long-term needsand values. The process of identity devel opment iscentra to
adolescence, and emotional intelligence playsasignificant rolein this process. A study by Harter® (1999)
showed that emotionally intelligent adol escentsare better a integrating diverse aspectsof their identity, such
astheir personal values, social roles, and emotiona experiences. Thisability to reflect on and managetheir
emotionsenhancesther senseof sdf and hel psthem navigate chalengesrel ated to salf-concept and belonging,
both criticad componentsof their needs structure during thisdevelopmentd stage. Stressmanagement isakey
areawhereemotiond intelligenceimpactsadol escent wel l-being. A study by Lopeset d .6 (2003) demonstrated
that adolescentswith higher El aremoreadept at managing stress, asthey are ableto regulatetheir emotiona

responsesto challenging situations. Thisemotional regul ation reduces the negative effects of stresson
adolescents’ physical and mental health, helping to protect their basic physiological and emotional needs.
Adolescentswith better stressmanagement skillsarealso morelikely to beresilient in theface of adversity,
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contributing to amore secure and adaptive needs structure. Numerous studies have explored the potentia of
El training programs in schools and communities to enhance adolescents’ emotional competencies. Programs
such asthose devel oped by the Collaborativefor Academic, Social, and Emotional Learning (CASEL) have
been shown to improve adolescents’ emotional regulation, interpersonal skills, and academic performance
(Zins't et ., 2004). These programs not only promote emotional awareness and empathy but also help
adolescentsfulfill their socid and esteem needsby enhancing their relationshipsand self-confidence. The
evidencesuggeststhat El training can beapowerful tool for helping adolescentsnavigatethe complex demands
of adolescenceand build ahealthy, bal anced needs structure.

These reviews demonstrate the multifaceted waysin which emotional intelligenceinfluencesthe
development of needs structure among adol escents. El contributesto better emotional regulation, healthier
relationships, greater self-esteem, and more adaptive coping strategies, al of which play acrucial rolein
meeting thediverseand evolving needs of adolescentsduring thiscritical period of life. Thereis shortage of
studiesrelating to adolescents motivational componentsin context with their emotiona intelligenceespecialy
inPatna(Bihar). Thisreason behind conducting the study.

Objective

Theobjectives of the present study were:

() Tocomparerespondentsof highandlow emotiond intelligencegroupsintermsof need for achievement,
leve of aspiration, risk-taking and security/insecurity respectively.
(i) Toexaminethecorrelation among need structuredimensions.

Hypotheses

(i) Highandlowemotiona intelligencegroupsof adolescentswill differ significantly intermsof motivation
components namely need for achievement, leve of aspiration, risk taking and sense of security.

(i)  Therewill besgnificant correlation among need structuredimensionsunder reference.

Method of Sudy

Sample: The study was conducted on incidental -cum purposive sample. The sample consisted of 50
high and 50 low emotional intelligence groups of respondents sel ected from among Patnatown. Other than
the condition of research the samplewas matched so far as practicable.

Research Tools Used

(1) A PDSwasemployed ontherespondentsto get the necessary informations.

(2) Achievement Motive Scale by Mukherjee was used for measuring need for achievement of the
respondents.

(3) Non-Risk Taking Scaleby Chaubey was used for measuring therisk-taking trait of the entrepreneurs.

(4)  Security/Insecurity Scale by Shanti Singhwasused for ng the sense of Security/Insecurity of the
respondents.

(5) Emotiond Intelligence Scdeby Mangal and Mangd was used to measureemotiond intelligenceof the
respondents.

Procedure: The Emotiond Intelligence Sca ewas empl oyed on the respondent and they weredivided
into highandlow emotiona intelligencegroupsusing median vaue. Thenremaining scdeswereemployed on
thetwo groups and datawere recorded as per the direction of the manual's concerned. The obtained data
weretreated using t-test.
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Results and Inter pretations
Table01.: t-ratio showing theeffect of emotiona intelligence on need structure dimensionsamongst rural

respondents

Low EI (N = 50) High EI (N = 50)

Dimensions t-value df p
Mean SD Mean SD

Need for 29.30 3.81 38.35 9.79 12.40 98 <01
Achievement
Level of 23.35 3.52 32.68 3.69 12.96 98 <01
Aspiration
Risk-taking 29.20 3.49 37.45 30.66 11.62 98 <01
Security/ 39.67 3.92 48.87 3.85 11.79 98 <.01
Insecurity

Theresultsdisplayed intable clearly showed the significant effect of emotional intelligence on need
structure of the respondent (Need for achievement : t = 12.40, df = 98, p<.01); Level of aspiration: t=
12.96, df =98, p<.01; Risk-taking: t =11.62, df = 98, p <.01; security/insecurity : t =11.79, df =98, p
<.01). Adol escentswith high emotiona intelligence manifest ahigh need for achievement becausethey can
regul ate emotions, stay motivated, and persist through challenges. Their self-awarenessand empathy help
them set redli stic goal sand maintai n strong interpersona relati onships, which supportsacademic and persond
success. They ared so better at handling failure condtructively, usingit asmotivation rather than discouragement,
which reinforcesther driveto achieve.

Further, adol escentswith high emotional intelligence manifest ahigh level of aspiration becausethey
possessstrong salf-awareness, motivation, and confidenceintherr abilities. They can setredisticgods, manage
setbacks effectively, and remain focused despite chalenges. Their ability to understand and regulate emotions
fostersresilience and optimism, which drivesthem to aim higher and pursuemeaningful achievementswith
determingtion.

Further, adolescentswith high emotiond intelligence often manifest higher risk-taking becausethey are
better at understanding and regul ating emotions, which reducesfear and anxiety associated with uncertainty.
Their confidence, emotional control, and socia awareness enablethem to evaluaterisks morethoughtfully
and pursue challenging or novel experiences. Unlikeimpulsiverisk-taking, theirsisoften cal culated and
purposeful, driven by curiosity, growth, or achievement.

Finally, adol escentswith high emotiond intelligence manifest ahigh sense of security becausethey can
understand and managetheir emotionseffectively, leading to greater self-confidence and emotional stability.
Their stronginterpersond skillsfoster supportivere ationships, reducing fedingsof isolation or rgection. This
emotionad awarenessand socid competenceprovidethemwithareliableinternal and external support system,
enhancing their overal senseof safety and psychologica well-being.

Table02: Co-efficient of correlation among need structure dimensions

Variables N r df p

NAVsLA | 100 | 0.812 98 <.01
NA VsRT | 100 | 0.841 98 <01
NAVsSS | 100 | 0.797 98 <.01
LAVsSRT | 100 | 0.856 98 <.01
LAVsSS | 100 | 0.849 98 <.01
RT VsSS | 100 | 0.884 98 <.01
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NA— Need for Achievement
LA— Level of Aspiration

RT —Risk Taking

SS— Sense of Security

The table presents the correlation coefficients (r) among four psychological need structure dimensions—
Need for Achievement (NA), Level of Aspiration (LA), Risk Taking (RT), and Sense of Security (SS)—for
asampleof 100 respondents. All correlationsare statistically significant at the 0.01 level, indicating ahigh
degreeof interrel ationship among thesevariaoles.

The correlation between Need for Achievement and Level of Aspiration (r = 0.812) suggeststhat
individua swith higher achievement motivation aso tendto haved evated aspiraionsand god -setting tendencies.
Similarly, Need for Achievement showsstrong positive correl ationswith Risk Taking (r = 0.841) and Sense
of Security (r =0.797), implying that thosewho strivefor successare morewilling to take calculated risksand
maintai n apsychological senseof security intheir pursuits.

Avery high correlationisobserved between Leve of Aspiration and Risk Taking (r = 0.856) aswell as
Leve of Agpirationand Sense of Security (r = 0.849). Thisindicatesthat individua swith high aspirationsnot
only set challenging goal sbut also feel secure and confident while engaging in risk-oriented behaviorsto
achievethem. Moreover, the strongest correlationamong all pairsisfound between Risk Taking and Sense of
Security (r =0.884), reflecting that individua swho possessastrong sense of security aremorelikely to take
risksconfidently.

Overdl, theresultsreved that al four dimensionsof need structureare highly and positively interrel ated,
suggesting acoherent psychol ogica pattern inwhich achievement motivation, aspirationleve, risk-taking
tendency, and sense of security reinforce oneanother. This pattern reflectsanintegrated and growth-oriented
persondity disposition among the respondents.

Conclusions

(1) Highemoationa inteligenceisconduciveto high need for achievement.
(2) Highemationd intelligenceisconduciveto highleve of aspiration.

(3) Highemoationd intdligenceisconduciveto highrisk takingtrait.

(4) Highemotiond intelligenceisconduciveto high senseof security.

(5) Needdructuredimensionsaresignificantly and positively correlated.
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